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Abstract

This article explores the effectiveness of teaching writing through a direct thinking
approach without reliance on translation. It argues that encouraging learners to generate
ideas directly in the target language promotes fluency, reduces interference from the first
language, and develops authentic written expression. Using a theoretical-analytical
framework, the study examines pedagogical principles, classroom strategies, and
potential challenges associated with this approach. The findings suggest that direct
thinking contributes to stronger writing competence, greater learner autonomy, and more
natural language production when supported by appropriate instructional techniques.
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Introduction

Writing is one of the most cognitively demanding skills in language learning because it
requires the simultaneous coordination of ideas, organization, grammar, vocabulary, and
audience awareness. In many English as a Foreign Language classroom, however, writing
is often taught through translation-based methods, where students first formulate ideas in
their native language and then transfer them into English. Although this approach may
initially provide support, excessive dependence on translation can create linguistic
interference, unnatural sentence structures, and reduced fluency in written expression.
Recent developments in language pedagogy have increasingly emphasized the value of
thinking directly in the target language rather than relying on mental translation. The
direct thinking approach in writing instruction encourages learners to generate, organize,
and express ideas in the second language itself. This method is grounded in communicative
and cognitive theories of language learning, which view language as a tool for meaning-
making rather than merely a system of forms. According to Krashen, meaningful language
production develops when learners engage in authentic use rather than constant
monitoring and translation [Krashen S.: 56]. From this perspective, writing instruction
should support spontaneous formulation of thought in the target language.
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Translation dependence often slows the writing process and increases cognitive overload.
Learners may focus excessively on converting structures from the first language rather than
developing ideas naturally in the second language. As a result, written texts may reflect
literal translation, awkward syntax, and limited lexical flexibility. In contrast, when
learners begin to think directly in English, they gradually internalize patterns of expression
and develop more natural writing competence [Ellis R.: 212].

This approach is also closely linked to process writing pedagogy, which emphasizes idea
generation, drafting, revising, and reflection. Rather than treating writing as a product
translated from another language, the direct thinking approach treats writing as a dynamic
cognitive activity. Learners are encouraged to brainstorm in English, use familiar lexical
chunks, and build texts from meaningful ideas instead of translated equivalents. Such
practices can increase fluency and reduce anxiety associated with writing.

Despite its potential benefits, teaching writing without translation also raises pedagogical
questions. Some educators argue that translation can serve as a scaffold, especially for
lower-level learners. Others suggest that overemphasis on direct thinking may be difficult
without adequate vocabulary support. This study therefore explores the theoretical basis,
practical implementation, and educational value of teaching writing through a direct
thinking approach, asking whether writing without translation can promote more
authentic and effective second language production.

Literature Review

The relationship between thought and language has long been central to theories of
language learning and writing pedagogy. In second language writing research, scholars
have debated whether learners should rely on their first language during composition or
develop the ability to think directly in the target language. While translation has
traditionally been used as a support strategy, contemporary approaches increasingly favor
direct language processing for promoting fluency and authenticity. Process writing theory
provides one of the strongest foundations for a direct thinking approach. Rather than
treating writing as a product-oriented exercise focused on correctness, process approaches
emphasize idea development and meaning construction. Raimes argues that writing
should be understood as discovering meaning through language, not simply arranging pre-
translated sentences [Raimes A.: 88]. This perspective supports encouraging learners to
compose ideas directly in English.

Cognitive theories of second language acquisition also support this approach. According to
Ellis, reliance on translation often prevents proceduralization of language knowledge
because learners remain dependent on first-language mediation [Ellis R.: 215]. Direct
thinking, by contrast, promotes automaticity and internalization of target-language
structures. This is especially relevant in writing, where fluency depends on efficient
retrieval of lexical and syntactic resources. Krashen’s input hypothesis and monitor theory
also provide useful insight. Excessive translation may increase conscious monitoring and
190 |Page




American Journal of Interdisciplinary Research and Development
ISSN Online: 2771-8948

Website: www.ajird.journalspark.org

Volume 51, April- 2026

inhibit natural production, whereas meaningful language use fosters more spontaneous
output [Krashen S.: 59]. Similarly, communicative language teaching emphasizes
authentic language use over form-focused transfer from the first language.

Research in second language writing has also highlighted problems associated with
translation dependence. Studies suggest that learners who mentally translate often
produce unnatural word order, literal expressions, and limited lexical variety [Brown H.D.:
274]. Such interference can restrict development of writer voice and audience awareness.
Direct thinking helps learners form ideas within the discourse conventions of the target
language rather than through structural transfer. At the same time, some scholars caution
against completely rejecting the first language. Cummins argues that prior linguistic
knowledge can support second language development when used strategically [Cummins
J.: 142]. From this perspective, the goal is not to prohibit first-language use entirely but to
reduce overdependence and gradually develop direct target-language thinking.

Recent pedagogical studies suggest that classroom strategies such as guided freewriting,
lexical chunking, brainstorming in English, and topic-based journals can help learners
transition toward direct thinking. These strategies support fluency while reducing anxiety
and cognitive burden. Overall, the literature suggests that teaching writing without
translation is not simply a methodological alternative but a shift toward developing writing
as genuine target-language thinking.

Methodology

This study employs a qualitative theoretical-analytical methodology aimed at examining
the pedagogical value of teaching writing through a direct thinking approach without
translation. Rather than relying on experimental intervention, the study synthesizes
relevant scholarship in second language writing, cognitive linguistics, and communicative
pedagogy to identify major principles, instructional implications, and recurring patterns.
A systematic review of academic literature was conducted using peer-reviewed books and
journal articles related to second language writing, process pedagogy, learner cognition,
and translation in language teaching. Sources were selected based on academic relevance,
citation impact, and contribution to the fields of applied linguistics and writing pedagogy.
Foundational works as well as contemporary studies were included to ensure both
theoretical depth and pedagogical relevance [Hyland K.: 61].

Thematic analysis was used to organize the literature around recurring themes: translation
dependence, direct target-language processing, fluency development, cognitive load,
learner autonomy, and classroom strategies. Through comparison and synthesis,
conceptual relationships between these themes were examined. In addition to literature
analysis, classroom-based observational insights from EFL writing instruction were
incorporated to support interpretation. These observations focused on learner behaviors
during brainstorming, drafting, and revision tasks where translation was minimized.
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Particular attention was given to patterns such as idea generation speed, syntactic
naturalness, lexical choice, and learner confidence.

The study also draws on process-oriented writing tasks as analytical examples, including
freewriting, guided composition, and prompt-based paragraph writing. These examples
illustrate how direct thinking can be operationalized in instructional contexts. Rather than
measuring quantitative gains, the purpose is to evaluate the pedagogical logic and
implications of this approach. A qualitative design is particularly appropriate because the
study seeks to explore how writing develops when learners shift from translation-based
production toward direct expression in the target language. This requires interpretive
rather than purely statistical analysis. Through this methodology, the study aims to identify
whether a translation-free approach supports more authentic writing development and
what instructional conditions are necessary for its effective implementation.

Results

The analysis indicates that teaching writing through a direct thinking approach contributes
positively to fluency, idea development, and learner autonomy. One of the most significant
findings is that students encouraged to generate ideas directly in English often produce
more natural and coherent written expression. Their writing shows reduced literal transfer
from the first language and greater flexibility in lexical and syntactic choices. Another
major finding concerns writing fluency. When learners spend less time mentally
translating, they are often able to draft more quickly and sustain idea flow more effectively.
This supports the development of automaticity in writing and reduces cognitive overload
associated with dual-language processing [Ellis R.: 219].

The findings also suggest improvement in originality and writer voice. Students using
direct thinking strategies tend to rely less on memorized sentence patterns and
demonstrate more personal engagement with ideas. This contributes to more authentic
written discourse.

Classroom observations further indicate that direct brainstorming in English promotes
stronger idea generation. Learners become more comfortable using familiar vocabulary to
express complex thoughts instead of searching for exact translated equivalents. Over time,
this appears to strengthen confidence and reduce writing anxiety. Another significant
result concerns learner autonomy. Because students are encouraged to formulate meaning
independently, they rely less on teacher correction or translation support. This promotes
ownership of writing and supports long-term development.

However, the findings also reveal challenges. Lower-level learners may initially struggle to
express ideas without first-language mediation. Limited vocabulary can restrict direct
expression, and some learners may revert to translation under pressure. This suggests that
successful implementation requires scaffolding through lexical support, modeling, and
structured practice [Hyland K.: 66]. Overall, the results suggest that while the direct
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thinking approach presents challenges, its benefits for fluency, authenticity, and learner
independence are substantial when pedagogically supported.

Discussion

The findings support the argument that writing instruction should move beyond
translation-dependent practices toward approaches that promote direct target-language
thinking. This aligns with cognitive theories suggesting that automatic language use
develops through procedural practice rather than constant first-language mediation [Ellis
R.: 221]. The improvement in fluency observed in the findings supports process-writing
theory, which emphasizes writing as meaning construction. When learners compose
directly in English, writing becomes a communicative act rather than a translation exercise.
This contributes not only to fluency but also to discourse-level competence [Raimes A.: 92].
The development of learner autonomy identified in the results is also pedagogically
significant. Students who rely less on translation often become more independent writers,
capable of generating and revising ideas without excessive external support. This reflects
broader learner-centered principles in modern pedagogy. At the same time, the challenges
identified suggest that direct thinking should not be interpreted as simply prohibiting first-
language use. Rather, instruction should gradually shift learners from supportive
mediation toward greater independence. Strategic scaffolding remains essential,
particularly for lower-level learners.

The findings also have implications for teacher practice. Writing instruction should include
tasks that encourage thinking in English from the earliest stages of composition, including
brainstorming, note-making, and drafting. Such practices help develop writing as genuine
target-language cognition rather than transferred thought. Overall, the discussion suggests
that the direct thinking approach is not merely an alternative technique but a broader
reconceptualization of writing pedagogy.

Conclusion

This study has demonstrated that teaching writing without translation through a direct
thinking approach offers significant pedagogical value in second language learning. By
encouraging learners to generate ideas directly in the target language, this approach
supports fluency, reduces first-language interference, and promotes more authentic
written expression. The findings suggest that direct thinking contributes not only to
linguistic development but also to learner autonomy and confidence. Students become less
dependent on translation and more capable of using English as a medium of thought. This
shift is fundamental for developing advanced writing competence. Although challenges
remain, particularly for lower-level learners, these difficulties do not diminish the value of
the approach. Rather, they highlight the importance of appropriate scaffolding and gradual
instructional progression. Ultimately, effective writing instruction should aim not only to
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teach learners how to translate ideas into English but how to think through English itself.
Such a shift can lead to more fluent, natural, and meaningful writing development.
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